EVALUATION: MEASURING SCHOOL PROGRESS

The Center for Effective Learning ( 253-815-8800 ( www.theCenter4Learning.com ( info@theCenter4Learning.com
School improvement must be continuous in order to be effective. Systemic change and sustainability demands that information be collected which provides a “big picture” of what is happening as chosen innovations become the focus for educators and the students they serve. Significant improvement goals that range far beyond “increasing standardized test scores” call for information that paints a more complete picture than test scores and analyses provide. The Highly Effective Teaching (HET) Model can help.

We recommend Guiding School Improvement with Action Research by Richard Sagor as an overall guide for studying one’s classroom and school. (This book is available from ASCD at 800-933-2723). On a classroom and subsequently a schoolwide basis, we recommend that a wide variety of information be collected in a routine way so that those responsible for formal evaluation will have what they need to do their work effectively.

Kinds of Data and Information

The Center for Effective Learning (Susan Kovalik & Associates) requests a copy of the School Improvement Plan if one exists separately from the grant proposal. We also appreciate receiving any interim progress reports submitted to the district or state throughout a grant period for our files. Data to compile at the start and then at agreed-upon benchmark points throughout your grant cycle include:

1. Standardized test scores disaggregated by male/female, grade level, socioeconomic and ethnic group identification (use year prior to grant as baseline).

2. Student attendance rates

3. Teacher/administrator attendance rates

4. Number of teachers new to the school; number of those new to the profession

5. Class sizes

6. Library circulation by month; fiction and non-fiction

7. Library visitation

8. Discipline referrals disaggregated by male/female, grade level, socioeconomic and ethnic group identification  

9. Yearlong themes (if they have been created)

10. Sample key points and inquiries from each teacher (teacher chooses personal best examples)

11. Calendars of sensory-rich being there study experiences

12. Calendars of guest speakers

13. Summary of student report card grades earned (if used)

14. Log of HET professional development training experiences

15. Log of family/community HET orientation/training experiences

16. Log of social/political action or service projects undertaken and completed

17. Photographs and videotapes that reveal aspects of HET bodybrain-compatible implementation

18. Inquiries designed as criteria reference test items: See Exceeding Expectations Chapter 16.

19. Classroom Stages of Implementation toward bodybrain-compatible teaching and learning

Other Means of Gathering Information

Schools and districts that are collecting their own evidence of HET’s effectiveness with their students and staff should also consider paper/pencil surveys and interviews to expand their knowledge of results.

HIGHLY EFFECTIVE TEACHING and LEARNING (Bodybrain-Compatible Education)
CLIMATE/IMPLEMENTATION ASSESSMENT

Adapted with permission from the North Central Regional Education Laboratory.  
All rights reserved.  
This tool is intended to be used as a portion of the climate/implementation assessment process for the Highly Effective Teaching Model.  It can be used for formative or summative assessments, by schools for self-assessment or by Susan Kovalik & Associates to assist in planning. Used regularly, this tool will help chart implementation progress over time. As a communication tool, the assessment encourages adjustments in professional development training, mentoring/coaching, or effort to reach the school’s goals.
Rubric 

85% - 100%  Excellent Progress: The school is meeting almost all expectations in this area for the identified stage. Continuing the tactics used and energy devoted to this area will allow the school to continue to meet its goals.

70% - 84%  Good Progress: The school is meeting many of the expectations in this area for the identified stage. Refining some of the tactics used and energy devoted to this area will allow the school to continue to meet its goals.
55% - 69% -  Satisfactory Progress: The school is making progress in this area for the identified stage, but some changes in tactics or renewed vigor in efforts could ensure that the school will continue to meet its goals.  
Below 54% -   Needs Improvement in Progress: The school is not yet meeting expectations in this area for the identified stage. External events such as a change in leadership at the school have impeded the training sequence or implementation of the model.   
.

	School Name __________________________________  Associate/Coach ___________________________________


HET Stage    0     1       2     3     4    5    

	 Area of Assessment
	Possible Indicators/Evidence
	Ranking
(Please use a percentage to indicate the extent to which school is meeting expectations.)
	Comments

	Overall student achievement


	· State test scores

· National test scores

· Student grades

· Student portfolios - presentations
	
	 

	Student achievement by subgroup: Socioeconomic Status
	· State test scores

· National test scores

· Student grades

· Student portfolios - presentations
	
	 

	Student achievement by subgroup: Racial/Ethnic
	·  State test scores

· National test scores

· Student grades

· Student portfolios - presentations
	
	 

	Student achievement by subgroup: Students with Disabilities
	· State test scores

· National test scores

· Student grades

· Student portfolios - presentations
	
	 

	Student achievement by subgroup:  Limited English Proficiency
	· State test scores

· National test scores

· Student grades

· Student portfolios - presentations

	
	 




	Area of Assessment
	Indicators/Evidence
	Ranking
(Please use a percentage to indicate the extent to which school is meeting expectations.)
	Comments

	Attendance (Elementary & Middle School Only)


	· 97% - 100%

· 95%-96%

· 93%-94%

· Below 92%
	
	

	Graduation Rate (High School Only)


	· 90% - 100%

· 80% - 89%

· 70% - 79%

· Below 69%
	
	

	Bodybrain-compatible physical learning environment 


	· Classroom is clean and healthful.
· Classroom is aesthetically pleasing. (Colors, lighting, fabrics, plants and music and laid out for multiple uses)
· Clutter has been removed and classroom materials are organized. Focus is on what is being learned.
· Desks are grouped into clusters with easy access to work tools. 
· Daily Agenda, Procedures, Lifelong Guidelines, LIFESKILLS, and Multiple Intelligences are displayed or available for student and teacher use.
· Direct Instruction occurs in a focused area with no distraction.
· Student work displays have explanatory title posted and are organized in a way that allows others to learn something from them.
· Students take responsibility for maintaining the learning environment.
· Technology is available at all times and used productively as learning tools.
	
	 

	Bodybrain-compatible emotional learning environment
	· Absence of threat and nurturing reflecting thinking is taught as a part of the curriculum
· Teacher has begun to develop inclusion and trustworthiness.
· Educators and students use calm voices.
· Teachers truly believe that all students can learn and then act on that belief.
· Personal Best becomes the expectation for all members of the learning community.
· A quiet place where students can go to relieve stress, take some time out or just think has been established.
· Students demonstrate collaborative skills (active listening, taking turns, respect.)
	
	 

	Fidelity to HET schoolwide strategies including use of written procedures, Lifelong Guidelines and LIFESKILLS 
	· Procedures guide behavior.  Students have access to written procedure books or displays.  Teachers articulate procedures before activities begin.  Periodically teacher and students process effectiveness of procedures at the end of activities. 
· Students are beginning to learn the different roles associated with collaborative groups, e.g., recorder, reporter, supply person, and encourager.
· Students have learned about the multiple intelligences and know their own strengths and areas to develop.
· Students take part in collaborative activities frequently. 
· Teachers and students set clear performance criteria.
	
	 

	Fidelity to HET classroom management strategies, e.g. use of procedures, agendas, LIFESKILLS and Lifelong Guidelines
	· Lifelong Guidelines and LIFESKILLS form the basis for classroom management, not rewards/punishments.
· A daily agenda guides the flow of student learning.
· Teachers use a signal for active listening and students respond. (e.g., Thumbs UP, Chimes, Give me 5)
· Teachers are using target talk on a regular basis.
· Students and parents have incorporated Lifelong Guidelines and LIFESKILLS into daily language.
	
	 

	Fidelity to HET classroom instructional strategies


	· Teachers use a variety of instructional strategies.
· Teacher has developed strategies such as Town Hall community-building and think-pair share, etc… to check for understanding.
· Teachers provide adequate time for students to complete tasks.
· Teachers and students use think-time.
· Teacher plans for purposeful movement that enhances learning. (e.g., Brain Gym activities)
· Teacher interacts with students or groups to check for understanding and to re-direct, re-teach and re-energize when needed.
· The availability of hands-on materials and manipulatives increases focused sensory stimulation. 
· Reflection is an integral part of each assignment and/or class period.
	
	 

	Fidelity to HET curriculum development


	· Sensory-rich Being There study experiences form the foundation and starting point for curriculum.
· Teachers prominently post the big idea or concept along with key points.
· Content is age appropriate.
· Textbooks are included as only one tool for learning among several.
· Teachers use processing questions to determine student learning.  (e.g. How did you know…? Why do you think....? What might be different if…?)
· State educational standards and benchmarks are clearly evident in the key points
· Use of Multiple Intelligences provides students with choice options of ways to demonstrate what they know and are able to do.
· The content of the curriculum links with the LIFESKILLS and Lifelong Guidelines.
· Guided practice inquiries help students develop programs.
· A variety of inquiries provide choices for students to show what they know.
	
	

	Student engagement


	· Students focus attention on learning as soon as they enter the classroom.

· Students can articulate connections between classroom and real life.

· Students participate actively by initiating ideas, responding to questions and staying on task.

· Students problem-solve in a collaborative manner.

· Students use what they learn in school to creatively solve real-life problems.
	
	

	Professional development


	· Teachers learn new knowledge, skills, and strategies to implement in their classroom intsruction.

· Teachers meet regularly with a professional or peer coach who supports implementation of bodybrain-compatible learning. 
	
	 

	Professional collaboration


	· Teachers work in teams or with a partner to study and share information.

· Teachers problem-solve together to support implementation.
	
	 

	Teacher engagement


	· Teachers are involved in direct instruction, working with small groups or working with individual students most of the time.

· Teachers are involved in and convey enthusiasm for the content they are teaching.

· Teachers create an area in the classroom related to the content which contains a variety of resources to aid student understanding.
	
	 

	Principal engagement


	· The principal attends training along with the teachers.

· The principal spends time in classrooms supporting and problem solving with teachers.

· The principal provides time/materials for teachers to work collaboratively.

· The principal supports bodybrain-compatible education with the parents, community members, central office and school board.
	
	 

	Fidelity to parent/community involvement strategy


	· Parents and community members support and use the Lifelong Guidelines and LIFESKILLS.

· Parent and community members participate in and support sensory-rich being there study experiences.
	
	 

	Parent involvement


	· Parents share their work experiences and serve as guest speakers in classrooms.

· Parents provide an audience for presentations of completed learnings. 
	
	 

	Community involvement


	· The community is involved in supporting the school through hosting sensory-rich being there study experiences.

· The community shows use of the Lifelong Guidelines / LIFESKILLS.
	
	 

	School promotion of the HET model


	· The school provides training and coaching for teachers.

· The school informs parents and community members about the Highly Effective Teaching (HET) model.

· The school celebrates success.
	
	 

	Central office/superintendent support


	· Upper administration provides encouragement, financial support and shared problem-solving efforts during implementation.

· Central office provides support necessary to continue implementation beyond initial stages.
	
	 


	School board support


	· School board provides financial resources for implementation.

· School board members show interest and support for sustainability
	
	 

	Union support


	· Union recognizes that initial changes are difficult and supports members as they provide new opportunities for students.

· Union is flexible and responsive to teachers’ needs for staff development.
	
	 

	Other: ____________


	 
	
	


Adapted with permission from the North Central Regional Education Laboratory.  All rights reserved. 
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